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Introduction
At the individual level, mathematics underpins many aspects of our
everyday activities, from making sense of information in the newspaper
to making decisions about personal finances.

A good understanding of basic mathematics is
essential
wherever
calculations,
measurements, graphical interpretations and
statistical analyses are necessary.

Our
mathematics
curriculum
emphasises
conceptual understanding, skills proficiency,
learning of process skills and focuses on
mathematical problem solving.

At Primary Advantage schools a substantial
amount of time is devoted to the teaching and
learning of mathematics to build a strong
foundation for the acquisition of mathematics
knowledge and skills in later years. Effective
learning of mathematics requires a coherent
and well structured syllabus, excellent
instructional materials, and excellent teachers
who use sound pedagogical strategies that are
developmentally appropriate. This is at the
core of the Primary Advantage Programme.

In sharing our experience in the development of
this maths curriculum we hope to have made a
positive contribution to Primary Mathematics
teaching.
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Aims and distinctive features
This programme aims to support you in developing the three key areas of mathematical subject
knowledge.
Distinctive features
These are:
• Mathematical knowledge

Progression

The learning progressions within each strand are
The programme and CPD will support in developing build on each other. This will help you
understand which mathematical ideas should be
understanding of mathematics
taught to which age group of children and how
• Curriculum knowledge
the Mathematics Curriculum is developed over
By following the programme you will come to learn the primary age range.
exactly which areas of mathematics should be taught
Key concepts
to each group of children you may be working with
These sections deal with the ideas which
• Pedagogical knowledge
underpin each particular strand of mathematics
The programme draws on models and images so that covered. This allows you to see the big picture
immediately and understand how the different
you can see the best ways to introduce learners to
strands knit together.
particular mathematical ideas.
Models and images
The programme is practical and models best practice
These sections deal with the best models and
in primary mathematics teaching.
images to represent the elements of
It will support you in the planning and delivery of mathematics in each strand. This will help you in
lessons for the full primary range.
choosing appropriate representations when
planning mathematics lessons. Examples of the
bar model will help you when planning for
problem solving in your class.

The overview of the PA Maths Programme
Programme aim

The PA maths Programme aims to empower young people to achieve their potential, to use their knowledge of mathematical language to talk about their
work and explain their findings, and ultimately use their skills to make informed and responsible choices throughout their lives.

Infusing
Curriculum Objectives

Fluency in the fundamentals of mathematics

Reason mathematically

Solve problems

Cross Curricular Skills

COMMUNICATION

USING MATHEMATICS

ICT

Thinking, problem solving, Decision Making, Self management

Being creative

Thinking Skills and Personal Managing information, working with others
Capabilities

Incorporating
Assessment for Learning

Cleared learning intentions
shared with pupil

Shared/negotiated success criteria

Ownership of learning

Taking risks for learning

Peer and selfassessment / evaluation of learning

Celebrating success

Advice what to
improve and
how to achieve

Investigating and problem
solving

Curriculum links

Relevant and enjoyable

Media—rich

Skills integrated

Active and hands on Offers choice

Supportive environment

Culturally diverse

Positive reinforcement

Varied

On—going reflection

Enquiry based

Commitment

Determination

Open to new ideas

Respect

Flexibility

Resourcefulness

Resilience

Promoting/Encouraging
Learning Experiences

Challenging and engaging

Fostering
Attitudes and Dispositions

Personal responsibility

Concern for others

Self-confidence

Curiosity

Collaboration

Primary Advantage learning dispositions
Learning mathematics extends beyond learning concepts, procedures, and their
applications.
It also includes developing a disposition toward mathematics and seeing
mathematics as a powerful way for looking at situations.
Disposition refers not simply to attitudes but to a tendency to think and to act in
positive ways. Students’ mathematical dispositions are manifested in the way they
approach tasks – whether with confidence, willingness to explore alternatives,
perseverance, and interest – and in their tendency to reflect on their own thinking.
The assessment of mathematical knowledge includes evaluations of these indicators
and students’ appreciation of the role and value of mathematics.
As part of the Primary Advantage programme we encourage and reward the
following standards in all of our lessons.

Primary Advantage CPD
This innovative programme is designed to support teachers in developing children’s mathematical understanding and enjoyment
throughout the primary phase. It has been designed by a range of classroom teachers and is a model of best practice, based on experience
and theoretical understanding.
The PA Maths Programme comprises of a range of complementary elements which all contribute towards the aim of high quality primary
maths teaching and learning:
Eight ½ day core training CPD sessions
‘How to’ sessions, TA subject knowledge sessions and EYFS training sessions
The opportunity to attend modelled lessons within the PA schools
One ½ day implementation school visit
Access to the Maths Portal (including this supporting document)
Through engaging with the programme, teachers’ planning and lesson delivery will develop in the
following ways:

Mathematical
knowledge
Curriculum
knowledge

A deeper understanding of the underpinning structures of
primary mathematics.
A secure understanding of best practice in terms of progression and challenge through curriculum planning.

Pedagogical
knowledge

A deeper understanding of important models and images to
support children’s progress through a range of key mathematical concepts.

By engaging with the PA Maths Programme, teachers are demonstrating a commitment to sharing the values that underpin it, namely the
belief that primary mathematics is a crucial phase in laying the foundations for lifelong numeracy skills. This drives the focus on conceptual
understanding, skills proficiency, problem solving, reasoning and fluency which comprise the PA Maths Programme.
Through sharing our experiences with the wider primary community through the PA Maths Programme, we hope to make a positive
contribution towards maths teaching and learning and thank you for joining us on our journey.

Problem solving, reasoning and fluency
As its underpinning aims, problem solving, reasoning and fluency
are at the heart of the National Curriculum for England and Wales (DfE,
2014). By highlighting them in this way, the DfE have indicated that they
should underpin the curriculum by threading through all of the teaching
and learning. By using them as a lens through which to teach the content,
the national curriculum will be taught in its intended manner.

Reasoning

Reasoning can be considered the glue which holds maths together. A
focus on the mathematical process and a real commitment to children’s
understanding, as distinct from any final product, enables the
development of reasoning skills in the primary classroom. The ‘example
questions’ section of the pages in this document help support this aspect
The PA Maths Programme supports this approach and believes of teachers’
that through developing children’s problem solving, reasoning and planning and, when used to encourage children to move from describing
fluency skills, there will be a range of positive outcomes, including the to explaining to justifying, it is another tool with which to challenge the
development of children’s conceptual understanding, their ability to use higher attaining children.
maths in meaningful ways and positive attitudes from the EYFS to Year 6.
Fluency
Problem Solving
Developing children’s mathematical fluency demands a focus on their
This can be summarised as the ability to apply mathematics to a efficiency, accuracy and flexibility. It requires them to know why they are
variety of situations (Cockcroft, 1982) and PA encourage the use of ‘low doing what they are doing, and to make appropriate choices (from a
threshold, high ceiling’ activities. These mathematical activities are toolkit of mental calculation strategies, for example). By using
designed so that the great majority of the group can begin, and then work
manipulatives (as part of a CPA approach), encouraging children to
on at their own level of engagement, but which has lots of possibilities for discuss their work, particularly through reasoning, and consolidating
the participants to do much more challenging mathematics (McClure, understanding across a range of meaningful contexts, children’s fluency
ND). They can lead to the development of a community of practice, skills will develop.
positive attitudes and progression through deepening subject knowledge,
rather than accelerating. There is a wealth of activities on the NRich These three aims are inter-related and complementary. They inform the
website (www.nrich.maths.org.) which can be used alongside this PA PA Maths Programme and are deemed to be at the root of high quality
maths teaching and learning.
document.
Cockcroft, W H (1982) Mathematics Counts: Report of the Committee of Inquiry into the
Teaching of Mathematics in Schools, London, Her Majesty'
s Stationery Office

CPA in the PA Maths Programme
WHY?

to return to previous phases to address children’s misconceptions and
A commitment to CPA is intrinsic to the PA Maths Programme. It consolidate their conceptual understanding.
informs the pedagogy and planning of teachers using this programme as Another key feature of the CPA process, is that although concrete objects
PA believe it is a supportive way of developing children’s deep conceptual may be perceived as too elementary for upper KS2 children (Sousa,
understanding, good progression and positive attitudes to maths.
2007), both concrete and pictorial representations should be used at
across the primary phase.
WHAT?
CPA is an approach to teaching mathematics based on the work of
Jerome Bruner (1960). Bruner’s premise was that children’s conceptual
understanding develops from being actively engaged in their learning and
making sequential process through three stages of representation:
enactive, iconic and symbolic (mapped onto concrete, pictorial, abstract
respectively). Each stage builds on the previous one, although unlike
Piagetian theory, they are not age-related.
CPA therefore encompasses multiple models that approach a concept at
different cognitive levels. Firstly at the concrete level, children are
exposed to a range of appropriate manipulatives, for example, dienes,
unifix, Numicon, egg boxes, counters, shapes, coins and dice. Use of these
concrete objects engages children with their learning and can provide a
‘hook’ into the learning. Another advantage of this approach is that
discussion is a natural by-product of active learning which is an element
of good quality maths teaching and learning (Williams, 2008).
Progress into the pictorial phase is consequently underpinned by active,
memorable experiences leading to deep learning. This second phase aids
visualisation and the bar model is a key element of the pictorial phase of
problem solving (this is explored later).
It is important to note that although the ultimate aim of a CPA strategy is
to culminate in a fluent, abstract approach characterised by quick,
efficient methods, the process should not be rushed. It may be necessary

HOW?
Within the PA core CPD sessions, explanations and examples of
appropriate CPA apparatus, models and images are consistently
discussed. They also form the backbone of this document as each year
group has clear diagrams demonstrating the progression from the
concrete to pictorial to abstract. This structure informs teachers’ planning
and pedagogy, as does reflection on observations of any modelled lessons
attended.
Two key facets of the
CPA approach (the
counting stick and
the bar model) are
discussed in depth in
the following pages.

CPA Exemplified
Whilst choices around which concrete and pictorial representations are
used within lessons must remain the choice of each teacher, dependent
upon their individual context, there are two which PA would advocate as
useful across a range of learning experiences – the counting stick and
the bar model.

Bar Model

The ‘bar model’ is shorthand for a systematic method of
representing word problems and number relationships. It is exemplified
by children sketching rectangular bars to represent relationships
between known and unknown numerical quantities. In this way, it can
help children identify which calculation is needed to solve a word
Counting stick
problem or investigation. It is often this step which is problematic for
This piece of concrete apparatus embodies the ubiquitous
children, rather than the calculation itself, so the bar model, and the
pictorial model of the number line. Traditionally it has been used for
discussion which supports it, can be very useful.
counting on/back in ones/tens and for ordering numbers, but the
counting stick is a versatile piece of equipment which can be used across E.g. Ali has £10 to spend on books. He chooses one for £6, one for £1.99
a range of mathematical areas to support children’s fluency and and one for £1.75. How much change does he get from his £10 note?
understanding.
£10

A focus on fluency is often the genesis of counting stick use, for
example children counting forwards and backwards in multiples of a
given number. However, by labelling the ends of the counting stick with
two numbers and asking children to label another given point, their
reasoning skills are required. Careful questioning can encourage them to
move from giving a basic answer to explaining and then justifying their
thinking. Contextualising this by using a counting stick vertically to
represent scales of temperature, length or mass can be engaging and
meaningful for children.
Ideas of equivalence can be developed and consolidated through
using a number line too as children begin to explore other possible
labels for given points such as ¼, 0.25 and 25%. The counting stick
frequently features in the models and images pages throughout this
document.

£6

£1.99
?

£1.75

?
?

The bar model is a visual, flexible strategy which children can fit
into their ‘toolbox’ of heuristics for problem solving. It can be supported
by concrete apparatus such as Cuisenaire rods or unfix cubes, to enable
children to access and enjoy mathematical problem solving. The bar
model frequently features in the models and images pages throughout
this document.

Yearly Overviews

PRIMARY ADVANTAGE EARLY YEARS TEAM

EYFS - MATHS CURRICULUM MAP

EYFS 1
Order

1

2

To make
comparisons
between
quantities.

To use the
language of more
and fewer (less)
to compare sets
of objects. A & S

NPV, A & S
To use some
language of
quantities,
such as
‘more’ and ‘a
lot’. NPV &

To recite number
names in
sequence to 10.
(0-10) NPV

3
Select a small
number of
objects from a
group ‘give me
one’, ‘give me
two’. NPV
To compare two
groups of
objects
(identifying ‘the
same’). NPV

A

Numbers

Mathematics

To use number
names and
language. (to
recognise
numbers) NPV

EYFS 2
4

To separate a
group of three
or four objects
in different
ways. (Total is
still the same)
A&S
To know that
numbers
identify how
many objects
are in a set.
(Triad) NPV
To know that a
group of things
changes in
quantity when
something is
added or taken
away. S

5

6

To match
numeral and
quantity. NPV

To use
more/most
and
less/least.

To use one to
one
correspondenc
e (touch each
object and give
it a number 010) NPV

NPV

To count
objects in a
line. NPV
To create and
experiment
with symbols
and marks
representing
number. NPV
To respond to
(and use)
addition
vocabulary in
rhymes and
games. A
To respond to
(and use)
subtraction
vocabulary in
rhymes and
games. S

To find the
total number
of items in
two groups,
after some
are added,
by counting
all of them.

A

8

9

10

To count reliably
(from 0-20) NPV

7

To write numbers
to 20. NPV

To count objects
to 10, and
beginning to
count beyond 10
(Can count in a
line) NPV

To find/ say the
number which is
one more or one
less than a given
number. A & S

To estimate how
many objects they
can see and check by
counting. NPV

To use
quantities and
objects, to
subtract two
single-digit
numbers (count
on or back) to
find the answer.

To use one to one
correspondence
(touch each object
and give it a
number 0-20)

NPV
To find the
total number
of items,
after some
are taken
away, by
counting all
of them. S
To know that
when
counting a
group the
last number
represents
the quantity.
A&S

To count actions
or objects which
cannot be moved.

NPV
To count objects
in a group/
irregular
arrangement of
up to ten objects
(same
group/different
group). NPV
To represent
numbers using
fingers, marks on
paper or pictures.

NPV
To recognise
numerals. (0 to 5,
0-10 & 0-20) NPV
To order numbers
to 20. NPV

Relates addition
to combining two
groups. A
Relates
subtraction to
taking away. S
To find one more
or one less from a
group of up to five
objects, then ten
objects. A & S
Selects the correct
numeral to
represent 1 to 5,
then 1 to 10
objects.
To set out groups
and find the total
amount. Mx

To recognise the
number of objects in
a small group
without counting
out (subitise).

NPV
Uses quantities and
objects, to add two
single-digit numbers
and count on to find
the answer. A
To count on when
adding to a group
(holding first
number in head) A
To add two sets of
objects which are
the same (cars +
cars) then different
(apples + bananas)

11
To make 10
(feel the tenness of ten).

NPV

S

To arrange an
addition
number
sentence. A&S

To know
number
families to 5, 6
& 10. A & S

To count
backwards.(on a
number line or
counting stick.)

To arrange a
subtraction
number
sentence. S

To begin to
identify own
mathematical
problems based
on own
interests and
fascinations. S

S
To recognise
and name +, =, signs. A & S
To read an
addition
number
sentence. A

To halve (an
even group up
to 12) S & D
To solve
problems
involving
grouping and
sharing. F

To solve an
addition
number
sentence. A

To share an
even group of
objects
between 2,
between 4. D

Increase one
quantity by a given
amount to find the
total (augmentation)

To read a
subtraction
sentence. S

&F

A

To solve a
subtraction
number
sentence. S

Mx

To group
objects. D

Mx & D

A

To share objects
equally. D
Records, using
marks that they can
interpret and
explain. A & S

Key: Number and Place Value NPV, Addition A, Subtraction S, Multiplication Mx, Division D, Fractions F and Measurement M

12
Shares an even
group of
objects
between 4. D

To skip count
in 2s, 5s & 10s.

Begin to
understand
odd and even.

To count up to
20 (objects/
images in an
array) D

To know
doubles to 10.

A
Begin to relate
the addition of
dobles to
counting on
(how many
wheels on 2
cars? 4… 5,6,7,8
4+4=8) Mx
To identify half
a group of
objects. F

Shape, Space and Measures

EYFS 1
1

2

3

Can say what
is different
and what is
the same. M

Begins to
categorise objects
according to
properties such as
size (colour.) M

Begins to use
the language of
size. M

Begins to
categorise objects
according to
properties such as
shape. GS

Shows an
interest in
shape and space
by making
arrangements
with objects. M

EYFS 2
4

Experiments
with capacity.
(Which holds
more/less) M
Begins to talk
about the
shapes of
everyday
objects, e.g.
‘round’ and
‘tall’. GS

5
Anticipates
specific timebased events
such as
mealtimes or
home time. M
Understands
some talk about
immediate
future, e.g.
‘later’ or ‘soon’.

M
Understands
some talk about
immediate past
e.g. ‘before’. M
Uses money in
role play. M

6
Exchanges
money for
objects. M
Shows
awareness of
similarities of
shapes in the
environment.
Uses familiar
objects and
common
shapes to
build models.
GS
Beginning to
use
mathematica
l names and
‘flat’ 2D
shapes. GS

7
Uses positional
language (below,
above, next to,
beside, in front,
behind and on
top) GP

8

9

10

11

12

Describes their
relative position
such as ‘behind’
or ‘next to’.

Orders two items by
mass. (using
everyday language)

Orders two
items by
capacity. (using
everyday
language) M

Measures short
periods of time
in simple ways.

Know and
name different
coins – 1p, 2p,
5p. 10p, 20p,
50p, £1 & $2.

Uses
mathematical
terms to describe
2d shapes. GS

Uses everyday
language to solve
problems. M

M

They recognise,
create and describe
patterns.
To count patterns.

Mx
Orders two or three
items by length or
height. M

Uses everyday
language to
compare
quantities &
objects. M

M
Uses everyday
language to
talk about
money. M

Uses everyday
language to talk
about distance.

Demonstrates
understanding
that £1 has
greater value
than pennies.

M

M

Orders and
sequences
familiar events.

M
Can use 1p, 2p,
5p & 10p coins
to make
amounts up to
20p. M

To identify half
a shape. F
To put together
halves to make
whole shapes. F

M
Uses everyday
language
related to time
(begins to
identify o’clock)

M

To break an
object in half. F
Uses
mathematical
terms to
describe 3d
shapes. GS

Key: Number and Place Value NPV, Addition A, Subtraction S, Multiplication Mx, Division D, Fractions F ,Measurement M, Geometry Shape GS, Geometry Position GP
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MATHEMATICS YEARLY OVERVIEW
YEAR 1
Term

1

2

3

4

5

6

Autumn

Number and
place value

Number and
place value

Addition

Addition

Subtraction

Subtraction

Number and
place value

Measure –
Money

Addition and
Subtraction
(context money)

Measure –
Length

Addition and
Subtraction
(context length)

Geometry –
Properties of
shapes

Measure Time

Number and
place value

Addition/
Subtraction

Addition/
Subtraction

Measure –
Capacity and
Mass

Addition and
Subtraction
(context capacity
and mass)

Geometry –
Position and
direction

Addition

Multiplication

Division

Fractions

Measure –
Time

Geometry –
Properties of
shapes

Number and
place value

Measure –
Money

Addition/
Subtraction

Addition/
Subtraction

Addition/
Subtraction

Addition/
Subtraction

Multiplication

Multiplication

Division

Fractions

Spring

Summer

7

Statistics

Statistics

MATHEMATICS YEARLY OVERVIEW 2014 - 2015
YEAR 2
Term

1

2

3

4

5

6

Autumn

Number and
place value

Number and
place value

Addition/
Subtraction

Addition/
Subtraction

Addition/
Subtraction

Measure Time

Geometry –
Properties of
shapes

Fractions

Division

Multiplication

Statistics

Measure –
Money

Number and
place value

Addition/
Subtraction

Addition/
Subtraction

Multiplication/
Division

Multiplication/
Division

Measure Time

Measure –
Length

Addition and
Subtraction
(context length)

Multiplication
and Division
(context length)

Fractions

Geometry –
Position and
direction

Geometry –
Properties of
Shapes

Number and
place value

Measure –
Capacity and
Mass

Addition and
Subtraction
(context capacity
and mass)

Multiplication
Measure –
and Division
Time
(context capacity
and mass)

Measure –
Length

Four Operations
(context
measure)

Four Operations
(context money)

Fractions

Statistics

Spring

Summer

Geometry –
Position and
direction

7

Addition and
Subtraction
(context money)

Four Operations
(context
measure)

MATHEMATICS YEARLY OVERVIEW 2014 - 2015
YEAR 3
Term

1

2

3

4

5

6

Autumn

Number and
place value

Addition and
Subtraction

Addition and
Subtraction

Multiplication
and Division

Multiplication
and Division

Measure – Time

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Geometry –
Properties of
shapes

Statistics

Measure –
Volume and
capacity

Measure –
Length and mass

Number and
place value

Geometry –
Properties of
shapes

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Addition and
Subtraction

Multiplication
and Division

Statistics

Measure –
Money

Four Operations
(context money)

Measure – Time

Four Operations

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Measure –
Volume and
capacity

Four Operations
(context volume
and capacity)

Measure –
Length and mass

Four Operations
(context length
and mass)

Geometry –
Properties of
shapes

Statistics

Spring

Summer

7

Four Operations
(context volume,
capacity, length
and mass)

Measure – Time

MATHEMATICS YEARLY OVERVIEW 2014 - 2015
YEAR 4
Term

1

2

3

4

5

6

Autumn

Number and
place value

Addition and
Subtraction

Addition and
Subtraction

Multiplication
and Division

Multiplication
and Division

Measurement –
Time

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Geometry –
Properties of
shapes

Statistics

Measurement –
Length and mass

Measurement –
Volume and
capacity

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Geometry –
Position and
direction

Statistics

Measurement –
Money

Four Operations
(context money)

Measurement –
Time

Geometry –
Properties of
shapes

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Geometry –
Position and
direction

Measurement –
Volume and
capacity

Four Operations
(context volume
and capacity)

Measure –
Length and mass

Four Operations
(context length
and mass)

Geometry –
Properties of
shapes

Statistics

Spring

Summer

7

Four Operations
(context volume,
capacity, length
and mass)

Measurement –
Time

MATHEMATICS YEARLY OVERVIEW
YEAR 5
Term

1

2

3

4

5

6

Autumn

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Multiplication
and Division

Four Operations

Measurement –
Time

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Geometry –
Properties of
shapes

Measurement –
Length and mass

Measurement –
Volume and
capacity

Four Operations
(context volume,
capacity, length
and mass)

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Measurement –
Money

Four Operations
(context money)

Measurement –
Time

Geometry –
Position and
direction

Geometry –
Properties of
shapes

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Statistics

Geometry –
Position and
direction

Geometry –
Properties of
shapes

Measurement –
Volume and
capacity

Measurement –
Length and mass

Measurement –
Money

Spring

Summer

7

Statistics

Four Operations
(measurement)

MATHEMATICS YEARLY OVERVIEW
YEAR 6
Term

1

2

3

4

5

6

Autumn

Number and
place value

Addition and
Subtraction

Multiplication
and Division

Multiplication
and Division

Four Operations

Measurement –
Time

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Geometry –
Properties of
shapes

Measurement – Measurement –
Volume, capacity Length and
and mass
money

Four Operations
(measurement)

Fractions,
Decimals and
Percentages

Fractions,
Decimals and
Percentages

Four Operations

Four Operations

Algebra

Assessment
Week – move
accordingly

Four Operations
(context money)

Measurement –
Time

Geometry –
Position and
direction

Geometry –
Properties of
shapes

Ratio and
Proportion

Number and
place value

Four Operations
(money)

Algebra

Fractions,
Decimals and
Percentages

Geometry –
Properties of
shapes
Ratio and
Proportion

Four Operations

Geometry –
Position and
direction

Geometry –
Properties of
shapes

Measurement – Measurement –
Volume, capacity Length and
and mass
money

Spring

Summer

7

Statistics

Statistics

Four Operations
(measurement)

Assessment
Week – move
accordingly

